
 

 

Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Shotley Bridge Primary 
School 

Number of pupils in school  395 

Proportion (%) of pupil premium eligible pupils 13% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/2022 

 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by M. Bell (Headteacher) 

Pupil premium lead M. Bell (Headteacher) 

V. Atkinson 

(Deputy Head Teacher) 

Governor / Trustee lead D. Grimes 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £67,250 

Recovery premium funding allocation this academic year £7,975 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£75,225 



 

 

Part A: Pupil premium strategy plan 

Statement of intent 

At Shotley Bridge Primary School, it is our aim to ensure the impact of covid-19 related 

school closures is mitigated on all pupils, including pupil-premium pupils, through 

embedding robust systems for teaching and learning. It is our intention that all pupils, 

regardless of their background or the challenges they face, make accelerated progress 

which allows them to achieve at least age-related expectations in all areas of their 

learning. The focus of our pupil premium strategy is to support disadvantaged pupils to 

achieve that goal, including progress for those who are already high attainers. We will 

ensure that all children reach their full potential. 

We will consider the challenges faced by vulnerable pupils, including those who have a 

social worker and who are young carers. The activity we have outlined in this statement 

is also intended to support their needs, regardless of whether they are disadvantaged or 

not.  

Our school leaders are committed to ensuring that all pupils receive high quality 

teaching in every lesson. They ensure those who have gaps in their learning, receive 

additional intervention and support when required. This is proven to have the greatest 

impact on closing the disadvantage attainment gap and at the same time will benefit the 

non-disadvantaged pupils in our school. It is our intention that non-disadvantaged pupils’ 

attainment will be sustained and improved alongside progress for their disadvantaged 

peers.  

Our strategy is also integral to wider school plans for education recovery, notably in its 

targeted support through the National Tutoring Programme for pupils whose education 

has been worst affected, including non-disadvantaged pupils. 

Alongside academic support, we will ensure that those pupils who have social, 

emotional and mental health needs will access high-quality provision from appropriately 

trained adults in school. The strategy plan is not an exhaustive list and strategies may 

change and develop based on the needs of individuals.  

The approaches we have adopted complement each other to help pupils excel. The 

strategy plan is not an exhaustive list and strategies may change and develop based on 

the needs of individuals. We recognise that in our setting, not all socially disadvantaged 

pupils are registered or qualify for Free School Meals. We will use the right to allocate 

Pupil Premium funding to support any pupil or groups of pupils the school has 

legitimately identified as being socially disadvantaged or vulnerable, including those with 

a social worker or young carer. 

To ensure our strategies are effective, we will: 



 

 

• Ensure disadvantaged pupils are appropriately challenged in their learning 

• Intervene early when an area for development is identified  

• Adopt a whole school approach in which all staff take responsibility for 

disadvantaged pupils’ outcomes and raise expectations in relation to their 

achievement.       

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Assessments, observations, and discussions with pupils indicate 
underdeveloped oral language skills and vocabulary. These are evident 
from Reception through to lower KS2. 

2 Assessments and observations indicate underdeveloped phonics skills in 
early years which has led to reading fluency becoming variable across 
KS1 and lower KS2. 

3 Assessments and observations indicate underdeveloped number sense 
and fluency of basic maths skills in KS1 and lower KS2.  

4 Informal assessments, observations and discussions indicate that many 
pupils require a high level of support to retain basic facts in a number of 
foundation subjects in KS1 and KS2. 

5 Assessment, observations and discussions with pupils and families have 
identified social and emotional issues and a lack of enrichment 
opportunities during school closure. These challenges particularly affect 
disadvantaged pupils, including their attainment.Teacher referrals for 
support have increased during the pandemic. 

6 Observations and discussions indicate parental engagement in school 
and learning has decreased since pre- Covid times due to social 
distancing measures. This has resulted in a lack of readiness for school 
for some disadvantaged pupils; particularly in reception and KS1.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 



 

 

1. Pupils will increase their 
vocabulary and 
understanding of 
spoken English, 
applying new 
vocabulary across all 
areas of their learning.  

Teaching assessments and observations indicate 
significantly improved oral language among 
disadvantaged pupils. This is evident when 
triangulated with other sources of evidence, including 
engagement in lessons, book scrutiny and ongoing 
formative assessment. 

2. Phonic knowledge will 
become increasingly 
secure by the end of 
EYFS and this will lead 
to increased fluency in 
reading across KS1 and 
KS2. 

CPD develops teacher knowledge of phonics and 
consistency in teaching is observed. Pupils will make 
rapid progress in acquiring basic phonic knowledge 
and be able to apply this to their reading so that 
reading becomes fluent across the key stages. 
Teacher assessments will identify pupils who require 
intervention. 1:1 or small group interventions will focus 
on addressing gaps in phonic knowledge. 

3. Pupils will have a 
greater number sense 
and mathematical 
fluency. 

CPD develops teacher knowledge of number sense 
and consistency in teaching is observed. Pupils are 
able to make links and reason about number with 
increased speed and accuracy of number facts. 
There is an increase in knowledge of key skills in 
maths shown through ‘low stakes’ in class 
assessments, fluency sessions, formal regular 
assessments and statutory assessments. 

4. Teachers will 
strengthen memory of 
key concepts by using 
effective strategies to 
support the learning 
and retention of key 
facts across foundation 
subjects. Pupils will 
know more, use what 
they know and 
remember more. 

CPD develops teacher knowledge of cognitive 
science. Observations will show pupils’ cognitive load 
is managed well and strategies are in use to 
strengthen memory of key concepts in all subjects. 
Assessment will show retention and use of basic 
facts. 

5. Pupils will achieve and 
sustain improved 
wellbeing for all pupils, 
particularly the 
disadvantaged pupils.  

Pupils take part in experiences and visits, both 
virtually and in school, which build on skills and 
knowledge from curriculum subjects taught in class 
and enhance pupils’ cultural capital. These 
experiences promote understanding of the wider 
world, build aspirations, promote confidence and self- 
esteem. Pupil Premium learners engage and 
participate in the school’s rich extra-curricular offer. 
Pupil voice shows pupils have a greater 
understanding of the world.  

6. Parents/carers of PP 
pupils will be more 
engaged in school life, 
be more aware of their 
child’s learning and 

Parents/carers of PP pupils attend parents’ evenings, 
class assemblies, parent information sessions and 
curriculum engagement sessions. Parents/carers 
complete surveys which show engagement and 



 

 

understand how to 
support their child. 

satisfaction with school and school life. Pupils are 
visibly more settled and ready to learn in class. 

 

  



 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £40,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Staff CDP High quality staff CPD is essential to follow 
EEF principles. This is followed up during 
staff meetings and INSET.  

 

EEF Guide to the PP - “Good teaching is 
the most important lever schools have to 
improve outcomes for disadvantaged 
pupils.” 

 

EEF guidance report and online training 
making the best use of teaching 
assistants. 

 

School leaders should focus on the key 

mechanisms of effective professional 

development – such as goal setting, 

feedback or revisiting prior learning – when 

selecting or designing new training for 

teaching staff, according to a new guidance 

report published today by the Education 

Endowment Foundation (EEF). 

1, 2, 3, 4 

Staffing restructure – 

Promotion of two 

Assistant Headteachers 

to form new Senior 

Leadership Team 

Monitoring of high-quality teaching across 
all key stages. 

 

Regular pupil progress meetings with 
teaching staff to ensure PP children are 
making accelerated progress. 

 

Evidence from EEF suggests that quality 
first teaching is the most important factor in 
ensuring that pupil premium children make 
good progress. 

2, 3, 4 



 

 

CDP - Developing 
Reading Curriculum in 
KS2 (outlines how to 
teach children to develop 
strategies to help with 
comprehension). 

 

AHT/English Lead 
attending training 
throughout the year. 

 

AHT/English delivering 
CPD to staff in school 
throughout the year. 

 

EEF evidence states that when teaching 

many pupils “they need to be taught 

explicitly and consistently” and that “It is 

crucial to support pupils to apply the 

comprehension strategies independently to 

other reading tasks, contexts and subjects.” 

 

2 

Purchase of a DfE 

Validated Systematic 

Synthetic Phonics 

Programme - Little 

Wandle - to secure 

stronger teaching of 

phonics for all pupils.  

 

This will result in 

increased fluency in 

reading in KS1 and KS2.  

 

Training time given to 

staff to follow the full 

Little Wandle training 

scheme to give them 

ownership to deliver 

successful.  

 

Time built into staff 

meetings for further 

support and follow up.  

The Little Wandle approach has a strong 
evidence base that indicates a positive 
impact on the accuracy of word reading 
and reading fluency through their lesson 
plans. 

 

The Little Wandle catch-up intervention 
programme ensures that no child is left 
behind. 

 

EEF claim that phonic approaches have a 
strong evidence base to have a positive 
impact on pupils, particularly from 
disadvantaged backgrounds. 

 

School leaders should focus on the key 

mechanisms of effective professional 

development – such as goal setting, 

feedback or revisiting prior learning – when 

selecting or designing new training for 

teaching staff, according to a new guidance 

report published today by the Education 

Endowment Foundation (EEF). 

2 

Mastering Number 
Programme 

 

Termly NCETM training 
sessions 

 

This is a DfE funded programme that aims 
to secure firm foundations in the 
development of number sense for all 
children in Reception, Y1 and Y2.  

 

The aim is that children will leave KS1 with 
fluency in calculation and confidence and 
flexibility with number. Attention will be 

3 



 

 

Lead teachers support 
implementation across R 
and KS1. 

 

Lesson plans and 
resources used for daily 
10/15 minute lessons 
and supplemented by 
internal curriculum and 
drawing on expertise of 
EYFS maths.  

 

 

 

Staff CPD delivered by 
lead to all staff around 
lesson structure 
including key 
vocabulary, counting and 
modelling.  

given to key knowledge and understanding 
needed in Reception and progression 
through KS1 to support success in the 
future. 

 

Debbie Morgan, the NCETM’s Director for 
Primary, explains the rationale for the 
programme and how the abacus-like 
rekenrek can be used to help children 
develop confidence and fluency with 
number.  

 

School leaders should focus on the key 

mechanisms of effective professional 

development – such as goal setting, 

feedback or revisiting prior learning – when 

selecting or designing new training for 

teaching staff, according to a new guidance 

report published today by the Education 

Endowment Foundation (EEF). 

Implementation of 
diagnostic assessment 
materials to identify 
baselines and progress  

eg. NCETM key 
questions, Little Wandle, 
Lexia 

 

Staff training to use 
diagnostic assessment 
materials effectively and 
consistently to support 
moderation/teacher 
assessment. 

 

Diagnostic assessment materials can 
provide reliable insights into the strengths 
and weaknesses of each pupil to help 
ensure they receive the correct additional 
support through interventions/ teacher 
instruction. 

(Standardised tests, Assessing and 
Monitoring Pupil progress) 

2, 3 

Subject leaders to spend 
time with EDP to ensure 
the foundation 
curriculum is designed in 
a way that ensures 
children know, use and 
remember more. 

 

Provide opportunities for 
subject leaders to have 
quality time to ensure 
the subject they lead is 

Learning happens when pupils make sense 

of ideas in relation to what they already 

know. When we talk about knowledge in the 

long-term memory, we often refer to this as 

Sticky learning. Sticky learning is effectively 

the knowledge that stays with us forever.  

(Kirschner, Sweller and Clarke, 2006) 

Teaching approaches that ensure long term 

retention of knowledge, fluency in key skills, 

4, 5 



 

 

progressive and that 
knowledge and skills link 
together across year 
groups. 

and confident use of metacognitive 

strategies are crucial (EEF). 

CPD on Cognitive load 
from LEA to all teachers.  

 

Attend CPD on 
Rosenshine’s principles 
£200  

 

SLT to promote and 
monitor planning and 
delivery of whole school 
approach to support.  

 

TAs trained on How to 
Foster Resilience 

Rates of learning in the classroom are 
greatly improved by following cognitive 
science principles when the children are 
not cognitively overloaded. 

 

There is value in teachers having working 
knowledge of cognitive science principles. 
Metacognition EEF review suggests 
investing in initiatives that improve 
pedagogy is a sensible use of funding.  

 

EEF toolkit identifies: Metacognition and 
self-regulation strategies (+ 7 months) 

2, 3, 4, 5 

Opportunities for children 
to engage in planned 
dialogic/oral activities 
across the whole 
curriculum. The reason 
behind this is to support 
pupils to articulate key 
ideas, engage in 
meaningful dialogue, 
consolidate 
understanding and 
extend vocabulary.  

 

Lego Therapy/Social 
Story interventions to 
encourage improving 
communication skills. 

There is strong evidence (EEF) that 
suggests oral language interventions and 
high-quality classroom discussions are 
inexpensive to implement but also have 
high impact. 

 

EEF Early Language Development 
reinforces the approach especially in terms 
of adult interactions- hence the need for 
additional staff to model this. 

 

 

 

1 

Improve the quality of 
social and emotional 
(SEL) learning. 

SEL approaches will be 
embedded into routine 
educational practices and 
supported by professional 
development and training 
for staff. 

Wellbeing strand woven 
into PSHE curriculum. 

There is much evidence to support (EEF) 
that associating childhood social and 
emotional skills with improved outcomes at 
school and in later life (e.g., improved 
academic performance, attitudes, 
behaviour and relationships with peers) 

 

4, 5 



 

 

 

Employment of additional 
HLTA so that there is 
additional support across 
the key stages.  

Restructure the way in 
which TA support is used 
throughout the day to 
complete targeted catch 
up, pre-teaching and 
SEMH interventions 
across year groups.  

EEF guidance report and online training 
making the best use of teaching 
assistants. 

 

Studies into the effective use of support 
staff shows that high quality interventions 
and support are effective in supporting 
pupils without allowing students to become 
too reliant on adult support (DISS project).   

 

1,2,3,5 

Staff CPD on high quality 
marking and feedback 
when live marking to 
support and challenge 
learning for both teachers 
and support staff.  

Use your head challenges 
introduced to challenge 
higher ability children 
including those who are 
disadvantaged. 

DISS project highlights the importance of 
support staff working with children of all 
abilities and not becoming depended on by 
lower attaining pupils. It also shows the 
importance of access to quality first 
teaching from the class teacher for all 
pupils.  

 

The effectiveness of live marking is shown 
in the flying high partnership ‘reducing 
teacher workload’ review – gov.uk 

 

1,2,3, 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 25,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

KS1 Additional 

phonics interventions 

within a small group 

following on from 

Little Wandle 

assessments where 

children have not 

retained new sounds. 

Small group tuition teaching strategy 
from the EEF teacher toolkit 
indicates moderate impact (+4 
months)  

 

EEF trials have shown how, when 
staff are properly trained and 
supported, teaching assistants 
working in structured ways with 
small groups can have a positive 
impact on pupils’ progress.  

2 

Out of class catch-up 

intervention in small 

Interventions that follow format 
similar to school teaching. EEF 

2, 3 



 

 

group so that all 

children are able to 

have access to 

additional support to 

help them achieve 

across the curriculum. 

• Phonics 

• Spelling  

• Maths basic 

skills  

• Reading 1:1  

indicates high impact on children’s 
learning. 

Access to online 

resources to support 

children’s learning at 

home:  

1. Times Table 

Rockstars 

2. Numbots  

3. Spelling Shed 

4. Purple Mash 

EEF indicates moderate impact for 
digital technology (+4 months) 

2, 3, 6 

Engaging with the 

National Tutoring 

Programme to 

provide a mix of 

tuition mentoring and 

school-led tutoring for 

pupils whose 

education has been 

impacted the most by 

the pandemic. A 

significant percentage 

of these children were 

identified as 

disadvantaged 

children. 

National Tutoring Programme 
suggests tuition targets knowledge 
gaps can be effective method to 
support low attaining pupils or those 
who have not retained learning from 
the years effected by the pandemic. 
EEF support this. 

 

 

2, 3  

SENCO given 

dedicated time to 

oversee targeted 

support for children 

with emerging needs 

including those from 

disadvantaged 

backgrounds.  

 

Early intervention is key to success 
– DFE. Time to ensure this is 
coordinated, targeted and successful 
will allow the SENCO to build a 
picture of provision across EYFS 
KS1 and KS2, evaluate, review and 
adapt practice to ensure the best 
possible outcomes for all children 
with SEN. 

1,2,3,4,5,6 



 

 

Use of website, social 

media, newsletters 

and increased 

communication with 

parents to raise the 

profile of SEN 

provision and create 

stronger links with 

parents.  

Targeted behaviour 

and emotional 

wellbeing support 

through the behaviour 

intervention team and 

the mental health 

support team Piece of 

Mind. 

 

Year groups targeted 

for emotional 

resilience support 

from the mental 

health support team. 

Early intervention is key to success 
– DFE. 

 

Studies show that joy, hope, and 
pride positively correlate with 
students’ academic self-efficacy, 
academic interest and effort, and 
overall achievement (Pekrun et al., 
2004) 

5 

 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 10,225 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Screen all children in 
EYFS for speech 
sound understanding 
using Speech Link. 

 

Targeted children 
assessed using 
language 
understanding 
software. 

The EFF state ‘Some pupils may 

struggle specifically with spoken 

language. Schools should consider 

how they will identify pupils that need 

additional support around oral 

language and articulation.’ Using an 

early screening tool allows us to 

assess the language skills of children 

and to target individuals.  

 

1 



 

 

Training around 
trauma informed 
teaching.  

Evidence shows the impact of 
trauma on the brain and the 
importance of a trauma informed 
approach in schools to support 
children who have experience 
trauma can be seen in the research 
cited by the TISUK.  

5, 6 

Developing a wide 
variety of enriching 
activities and 
experience for 
children (offered free 
to PP children).  

 

1. Observe the 
enrichment across 
whole school 
curriculum. 

2. Ensure a 
variety of extra-
curricular activities 
across the year. 

3. Opportunities 
for residentials and 
field trips. 

4. Use of 
Commando Joes 
resources to add 
enrichment and 
support resilience 

 

Research by the EFF suggests that 
enrichment of the curriculum can 
have a direct link to attainment.  

 

EEF indicates moderate impact for 
social and emotional interventions 
(+4months) 

 

In SBPS, we have observed how 
access to enrichment activities can 
support the self-esteem and social 
skills of pupils. 

4, 5 and 6 

Participation in the 
Turing Scheme so 
that disadvantaged 
children have an 
opportunity to visit a 
foreign country and 
experience a different 
culture. For many, 
this may be an 
opportunity that they 
would not normally be 
offered in their 
everyday life. 

 

50% of the children 
travelling to our 
partner school in 
Gran Canaria will be 

In an Ofsted report from 2008, it 
stated: “When planned and 
implemented well, learning outside 
the classroom contributed 
significantly to raising standards and 
improving pupils’ personal, social 
and emotional development.” 

5, 6 



 

 

from the Pupil 
Premium register. 

Provide opportunities 
for increased parental 
engagement: 

 

• Parents 
evenings face 
to face, online 
and telephone. 

• Regular texts 

• Parent 
workshops 

• Information 
leaflets 

• Use of Twitter, 
school website 
and weekly 
newsletter 

• Invite parents 
into school for 
class 
assemblies 

• Invite parents 
into school to 
take part in 
lessons 

• Invite parents 
into school to 
support with 
enhancing the 
curriculum 

Parental engagement has a positive 

impact on average of 4 months’ 

additional progress. It is crucial to 

consider how to engage with all 

parents to avoid widening attainment 

gaps (EEF). 

There is some evidence that 

personalised messages linked to 

learning can promote positive 

interactions (EEF). 

Parental engagement strategies are 

typically more effective with parents 

of very young children (EEF). 

6 

 

 

Total budgeted cost: £ 75,225 



 

 

Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

There is no statutory data available for the academic year 2020 to 2021. Our internal 

assessments during 2020/21 suggest that the performance of disadvantaged pupils 

was slightly lower than in previous years, as was the performance of a minority of non-

disadvantaged pupils, in key areas of the curriculum.  

Some actions from the previous strategy were not fully realised and due to national 

school closures in March 2020 and January 2021, changes were limited and difficult to 

implement.  

Interventions and use of resources were not implemented to the degree we had 

planned due to attendance, bubble closures and staffing relocation to cover absence. 

However, they appeared to initially have a positive impact. The impact was partially 

mitigated by the provision of high-quality remote learning based on a National 

Recovery Curriculum and ensuring access to technology for all pupils.  

Overall pupil attendance was impacted by the pandemic and there has been much 

disruption to teaching and learning for many pupils. While high quality remote learning 

was maintained throughout, this had an effect on the resilience of many pupils and 

impacted upon attainment and progress for some. Parental engagement was variable 

due to family circumstances and as only a small number of disadvantaged pupils 

attended school during school closures, it was more difficult for staff to engage with 

these parents and pupils when compared to those who were in school. 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Little Wandle for Letters and Sounds 
Phonics SSP 

Little Wandle 

Reevo Sports Coaching to provide extra-
curricular clubs 

Reevo 



 

 

Times Tables Rockstars Times Tables Rockstars 

Purple Mash Purple Mash 

Spelling Shed/Numbots EdShed 

Lexia Lexia 

Rosenshine’s Principles DCC 

Comando Joes  Comando Joes 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

N/A 

What was the impact of that spending on 
service pupil premium eligible pupils? 

N/A 

 

 



 

 

Further information (optional) 

N/A 

 


